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Abstract—This article is part of research and development under the issue of developing English textbooks 
oriented to the enhancement of higher order thinking skills (HOTS) for students of vocational high schools 
(VHSs) in Yogyakarta. This relies on the evidence that the existing textbooks for secondary school levels put 
an emphasis on memorizing and comprehending which highlight to identify linguistic features of the target 
language (micro-language skills). This leads to creating the failure of acquiring English language proficiency 
on the part of students of secondary school levels including students of VHSs. To obtain the objective, there 
were 14 English teachers and 320 students of vocational high schools from three regencies, namely Sleman, 
Yogyakarta city, and Bantul voluntarily involved. Three techniques: questionnaire distributions, interviews, 
and documentation were administered to get data. Then, the gathered data were analyzed using a descriptive 
qualitative method. In reference to data analysis, four findings are documented as explored in this part of this 
article. In summary, the development of the English textbooks oriented to HOTS is positively responded by the 
respondents as the English textbook triggers students of VHSs to establish their higher order thinking skills 
which lead to students’ creativity and self-regulated learning practices.  
 
Index Terms—higher order thinking skills, lower order thinking skills, English textbook  
 
I.  INTRODUCTION 
In the process of teaching and learning, the availability of textbooks is one of the essential components that must 
exist because textbooks serve as a guide for students and their teachers of any level of education to be actively engaged 
in classroom practices. This is in line with Iqbal (2013) who urges that existence of the textbooks could facilitate 
students to maximally achieve the targeted learning objectives. Added to this, textbooks serve as the core of educational 
practices, confer students with “a rich array of new and potentially interesting facts, and open the door to a world of 
fantastic experience” (Chambliss & Calfee, 1998, p.7). This suggests that textbooks play an important role to succeed 
for the teaching and learning practices. In relation to this statement,  Kitao & Kitao (1997) articulate that textbooks are 
of great importance in the process of teaching and learning as they serve as the center of instruction and describe what 
goes on in the classroom practices in order that the teaching and learning activities become efficient, effective, and 
meaningful.  
Realizing how important the textbooks are, the Indonesian government via the ministry of education and culture 
assigns the centre for curriculum and textbook development to write a great number of textbooks for any subjects used 
in any level of education (elementary and secondary school levels) including English textbooks. Those textbooks are 
nationally mandated to be used by the schools in line with the implementation of the new curriculum (the 2013 one). 
This suggests that all secondary high schools (junior, senior, and vocational high schools) are obligated to use the 
textbooks which are developed by the centre for curriculum and textbook development serving as the main textbooks in 
the process of English language teaching and learning. 
In the level of secondary schools, SVHSs (senior high and vocational high schools) in particular, the centre for 
curriculum and textbook development designed six sets of English textbooks. Every grade has two sets of English 
textbooks on the basis of semester. They are labeled with English textbooks for students of Grade X semester 1 and of 
Grade X semester 2. The same labels are applied for Grade XI and XII. These English textbooks are developed in 
reference to the core competence and basic competence which do not differentiate the types of the schools. In other 
words, those six sets of the English textbooks are nationally used by students of SVHSs. Those English textbooks are 
also used for students of religious-based senior high and vocational high schools including Christian, Catholic, and 
Islamic senior and vocational high schools in Indonesia which run the 2013 curriculum. 
As a matter of fact, students of SVHSs are different in nature in terms of orientation and expectation. The orientation 
of the English textbooks for students of SHSs is designed by putting an emphasis on English for academic purposes. On 
the other hand, students of VHSs should be oriented to the development of English for specific purposes on the grounds 
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that students of VHSs are projected to learn different fields according to their study programs. For example, when they 
take a business and management study program, the English materials should be related to their fields, namely business 
and management development instead of general English. In terms of expectation, students of SHSs are projected to 
proceed their study in a high level such as universities or colleges. On other hand, students of VHSs are projected to be 
skillful workers in reference to their fields. This suggests that the English textbooks used by students of SVHSs should 
be different in nature. 
With regard to the above statements, students of SHSs should be oriented to English for academic purposes which 
give an emphasis on the development of the macro-language skills such as listening, speaking, reading, and writing in 
which reading becomes the center of English development. Added to this, students of SHSs are also driven to deeply 
understand the nature of micro-language skills such as grammar, structure, vocabulary, pronunciation, and the like in 
reference to English for academic purposes (EAPs) with regard to their concentrations offered in those schools which 
include natural sciences, social studies, and language studies. On the other hand, students of VHSs deal with English for 
specific purposes (ESPs) which also develop macro-language skills as above mentioned, articulating on speaking in 
order to facilitate them to make use of English in some communicative events relevant to their workplaces. The micro-
language skills as above mentioned are also presented for students of VHSs which are embedded in the macro-language 
skills which articulate on how they are used in discourse of workplaces. 
In reference to ESPs, according to Richards and Schmidt (2010), ESP is defined as ‘a language course or program of 
pedagogical practices which consist of the content areas and objectives of the course with regard to  the fixed specific 
needs of a particular group of learners” (p, 198). This relies on the theory that different groups of learners should have 
specific needs according to their backgrounds. Therefore, the English textbooks used for students of VHSs should be 
different from those for students of SHSs. Further, Jordan (1997) cited in Tsou (2009) articulates that ESP textbooks 
should deal with subject-specific materials which are designed according to targeted topics. 
More importantly, the English textbooks designed for students of SVHSs should be oriented to the development of 
students’ thinking skills on the grounds that students are accustomed to handling challenging tasks which trigger them 
to be fully engaged in the process of English language teaching and learning enabling them to lateralize the target 
language (English). In relation to this statement, Putcha (2012) strongly urges that when second language learners 
(SLLs) are accustomed to systematically employing their critical thinking skills, they get positive experiences of 
learning practices and could encounter any demanding tasks which can in turn establish their own self-confidence to 
learn English better. In the same spirits,  a great number of experts highly recommend that LOTS and HOTS should be 
embedded in the process of English language teaching and learning including the development of English textbooks 
(Huberty & Davis, 1998; Cotton, 1997; Young, 1997; Ennis, 1993; Carrol, 1989). This relies on theories that LOTS and 
HOTS are of great importance for SLLs to establish their own regulated learning strategies (Huberty & Davis, 1998). 
This is supported by the educators who strongly claim that it is important to promote higher-order thinking skills in the 
process of English language teaching and learning (Chamot, 1995; Tarvin & Al-Arishi, 1991). This is supported by 
empirical evidence which reveals the strengths of teaching critical thinking skills in the process of English language 
teaching and learning at any level of education (Chapple & Curtis, 2000; Davidson, 1994, 1995, 1998). 
However, the analysis of the English textbooks used for students of SVHSs conducted by Margana (2015) reveals 
that the English textbooks used for SVHS students in Indonesia are developed under the basis of LOTS ignoring HOTS 
on the grounds that the tasks of the English textbooks are dominated by knowing and memorizing the language systems 
such as grammar or structure, vocabulary, pronunciation, and the like. Added to this, the exercises for the development 
of receptive macro-language skills such as listening and reading are only oriented to testing practices which articulate 
the factual questions instead of analytical questions. 
The development of speaking as one of the productive language skills somehow as performed in the English 
textbooks focuses on the memorization of the dialog with the application of audio-lingual methods which mostly 
articulate the use of a drilling technique. This also happens in the development of writing skills which are oriented to 
the product approach putting an emphasis on rearranging sentences.  This evidence directly or indirectly determines the 
failure of the acquisition of the target language (English) on the grounds that students are only driven to deal with 
systemic knowledge which is oriented to understanding the outer layer of the language system as stated by Hedge 
(2008).  
Furthermore, the English textbooks are developed without implementing the needs assessment or analysis. Rarely do 
the writers of English textbooks deal with needs assessment, namely a process of gathering and analyzing data from the 
targeted learners. In other words, the English textbooks are not developed under the issue of learning needs and target 
needs. Learning needs refer to the nature or the essence of learning while target needs are concerned with the objectives 
of learning both of which are gained through needs assessment from the students. These two issues are neglected in 
developing the English textbooks nationally used in Indonesia as the writers only refer to the core and basic competence 
which exist in the national curriculum. Furthermore, the English textbooks are only validated by some experts without 
conducting experimental judgment. 
In reference to the above issues, the development of the English textbooks for students of VHSs which highlight on 
the establishment of HOTS is urgently required. This suggests that the aspects of HOTS such as skills of analyzing, 
evaluating, and creating should be manifested in the development of the English textbooks used for students of VHSs. 
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Also, the tasks or activities used in the English textbooks must activate those three types of thinking skills on the 
grounds that those skills are believed to maximally facilitate students of VHSs to acquire English. 
II.  LITERATURE REVIEW 
Nowadays, there have been a growing number of English textbooks developed by some prominent authors as English 
textbooks confer a great number of benefits for second language learners (SLLs) and second language teachers (SLTs). 
For example, Hutchinson and Torres (1994) confer four advantages of textbooks. They are (1) serving as a vehicle for 
teachers and learners in the process of English language teaching and learning, (2) providing support and relief from the 
psychological burden on the parts of SLLs, (3) performing a complete picture of the change of learners’ behavior 
through learning and teaching practices, and (4) providing SLTs with the psychological support because of having less 
experience in English language teaching and learning. In the same spirit, Cunningsworth (1995) proposes six roles of 
English textbooks which include (1) serving as a syllabus in reference to pre-determined learning objectives, (2) 
conferring an effective resource for students’ self-directed learning, (3) offering an effective medium for presentation of 
new material, (4) providing students with a source of ideas and activities, (e) serving as a reference source for students 
and teachers, and (5) equipping support for less experienced teachers who need to gain confidence. 
In reference to the above advantages, Richards (2001) documents seven advantages of the existence of the English 
textbooks. They include (1) providing a description of the structure and the syllabus of the program, (2) conferring 
standardized instruction, (3) assuring the quality of the learning process, (4) offering a variety of learning resources, (5) 
facilitating SLLs and SLTs to be efficient in the process of English language teaching and learning, (6) conferring 
effective language model and input, (7) serving as a medium of initial teacher training, and providing SLLs and SLTs 
with a visually appealing model. This suggests that English textbooks should be well developed in order to facilitate 
SLLs and SLTs to effectively and efficiently run the process of English language teaching and learning at any levels of 
education including secondary school levels. 
With regard to the above advantages, it is evident that English textbooks confer some convincing positive impacts on 
the success for acquiring the target language on the grounds that English textbooks serve as the resource of learners and 
teachers to conduct the process of English language teaching and learning which meets the curriculum and learners’ 
characteristics. This suggests that English textbooks should be well developed, otherwise they only become obsolete 
and useless documents. In relation to this statement, many experts propose some criteria of English textbooks. 
Cunningsworth (1995), for example, proposes four criteria which include (1) accommodating learners’ needs, (2) 
equipping students to use language effectively, (3) facilitating learners to the process of learning, and (4) having a clear 
role as learning support. In reference to these criteria, needs analysis should be conducted in order to generate effective 
and efficient English textbooks otherwise the English textbooks only serve as formal documents which could not 
facilitate SLLs to maximally acquire the target language. 
In line with the above criteria, Richards & Rodgers cited in Mukundan & Ahour (2010) state that the development of 
English textbooks should take into account for learners’ roles, teachers’ roles, instructional materials, and targeted 
syllabus. In addition, English textbooks should also accommodate learners’ and teachers’ interests and needs and the 
context of learning (Byrd, 2001; Bell & Gower, 1998; Sheldon, 1988). Cunningsworth & Kusel (1991) add some issues 
of good English textbooks which include aims, layout, methodology, and organization. More specifically, the English 
textbooks have to consider some issues such as language forms which include  macro-language skills (listening, 
speaking, reading, and writing) and micro-language skills (grammar, vocabulary, etc.), and language functions which 
are presented in the textbook depending on the present socio-cultural setting (Nejmeh, 2011; Mayfield, 2001; Zabawa, 
2001; Ur, 1996; Cunningsworth, 1995; Harmer, 1991). 
Of the criteria above, a great number of experts tend to ignore the issue of the development of thinking skills as one 
of the criteria of good English textbooks. The enhancement of thinking skills should be articulated in the development 
of English textbooks because the development of thinking skills as manifested in English textbooks facilitate SLLs to 
independently learn the target language and to establish students’ creativity and autonomous learning practices so that 
they could acquire the target language maximally. In line with this statement, this paper articulates the development of 
learners’ thinking skills as manifested in the English textbooks which are designed for students of VHSs. This relies on 
the theory that the development of learners’ thinking skills could facilitate them to maximally acquire the target 
language (Ezici, 2006); Facione, 1998; Beyer, 1988, 1995, 1997; Cramp et al,. 1988). Through the development of 
thinking skills, SLLs deal with some activities such as (1) breaking down complex material into parts, (2) detecting 
relationships, (3) combining new and familiar information creatively within limits set by the context, and (4) combining 
and using all previous levels in evaluating or making judgments (King, Goodson, & Rohani, 2007). In the same spirit, 
Jacobs (1994) advocates that the ways of students’ thinking skills play an important role in making choices of learning 
activities and interpreting the learning tasks according to the relevant situations. This implies that the development of 
English textbooks does not only meet learners’ needs and interests but also drive SLLs to develop their thinking skills 
through the tasks or activities which exist in English textbooks. 
In regard to the development of thinking skills, many experts classify them into two types, namely lower order 
thinking skills and higher order thinking skills (Anderson et al., 2001; Pohl, 2000). LOTS are concerned with types of 
thinking skills which do not require high level of thinking skills. In this level, SLLs only deal with receptive tasks, 
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namely deconstructing the texts with the use of memorizing, comprehending, and analyzing the tasks. HOTS deal with 
the application of the high level of thinking which includes synthesizing, evaluating, and creating. Those sub-three 
thinking skills are concerned with handling the productive tasks. 
With regard to those types of thinking skills, a great number of experts come to agreement that both should be 
embedded in the process of English language teaching and learning including in the development of English textbooks 
(Cotton, 1997; Huberty & Davis, 1998; King, 1997; Young, 1997; Ennis, 1993; Carrol, 1989) on the grounds that LOTS 
and HOTS are of great importance for SLLs to establish their own learning strategies so that they could regulate their 
own learning practices. However, of the two types of thinking skills, HOTS should be emphasized. Renner (1997) as 
citied by Liaw (2007) strongly articulates that use of critical thinking skills in the English textbooks could  enhance 
SLLs’ critical thinking skills which in turn enable them to maximally acquire their English proficiency as thinking skill 
development and language attainment  are interwoven in nature. Added to this, critical thinking skills are recognized as 
a determinant or significant capability to maximally acquire in academic language (Connolly, 2000; Davidson, 1998; 
Davidson & Dunham, 1997).This clearly implies that the development of thinking skills should be the concern of 
English textbook writers. 
III.  METHODOLOGY 
This study is categorized as research and development which focus on the development of the English textbook for 
students of VHSs articulating the high order thinking skills as manifested in the tasks. To obtain the objective, the 
researchers voluntarily invited 14 English teachers and 320 students from six VHSs from three regencies, namely 
Sleman, Yogyakarta city, and Bantul as the subjects of this study. To select the respondents, the researcher utilized a 
random sampling technique. This was conducted by writing the targeted VHSs which offered business and management 
program in a piece of paper for each, to select the schools. After that, the paper was rolled and put in the box. Then, the 
researchers took six papers to be included in research according to the label which was written in the paper. 
Three techniques: questionnaire distributions, interviews, and documentation were administered to gather data which 
articulate the needs assessment. To do so, the instruments: questionnaire, interview guideline, and list of document 
evaluation were used to take data. Questionnaire was designed to reveal the learning needs and target needs as the basis 
of the development of the English texts. This questionnaire was distributed to students of VHSs. The interview 
guideline was designed to get data from the English teachers of VHSs. In the interview, the English teachers were 
questioned under the issue of the English textbooks used both at SVHSs and the issue of development of high order 
thinking skills in English textbooks. The gathered data were then analyzed with the use of descriptive qualitative 
method. 
IV.  FINDINGS AND DISCUSSION 
In reference to the needs analysis, the following presents some findings. First, it is evident that all respondents (320 
students and 14 English teachers of VHSs in three regencies) agree to the issue of developing the English textbooks 
oriented HOTS as this triggers students to establish their critical thinking skills which lead to students’ creativity and 
autonomous learning. Most of English teachers also state that the articulation of HOTS in the English textbook could 
drive students to critically analyze the use of language according to the social contexts. This relies on the fact that so far 
the existing English textbooks designed for VHSs have only dealt with the application of LOTS, namely memorizing 
the language form such as sentence patterns, vocabulary, pronunciation, and the like.  Such voices were also supported 
by 315 out 320 students’ responses which were obtained through questionnaire claiming that the existing English 
textbooks used in the process of the English teaching and learning at VHSs articulate on memorization of the language 
forms such as vocabulary, pronunciation, and grammar as shown in the following data. 
 
 
 
In reference to the above data, it is evident that students are driven to deal with isolated vocabulary items. This task 
deals with memorizing the equivalent meanings of the vocabulary items with the use of translation method. This task 
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applies LOTS development, namely memorizing and understanding the vocabulary items in English and Indonesian 
language. Such evidence also happens in pronunciation as shown in the following data. 
 
 
 
The data above perform that students are driven to only memorize how to pronounce the lexical items by using a 
drilling technique. This is also categorized as LOTS development as students only deal with repeating their English 
teachers in pronouncing words or phrases. The same case also happens in grammar presentation as shown in the 
following data. 
 
 
 
The above data clearly perform that students are driven to only apply lower order thinking skills as the students are 
engaged in selecting the form of  is, am, are or  the form of have or has to complete sentences. This is also a part of 
LOTS development as students only memorize the use of be and have and apply them in the incomplete sentences. As a 
matter of fact, the presentation of micro-language skills such as grammar/structure, vocabulary, and pronunciation in 
the English textbooks for students of VHSs could be done inductively. This means that those micro-language skills are 
embedded in both spoken and written texts. Students are then asked to deconstruct the text with the use of bottom-up 
processing which articulates the analysis of language forms such as grammar/structure, vocabulary, and pronunciation. 
In this case, students could apply high order thinking skills in analyzing the texts depending on the language focus 
which is accentuated. By the application of the HOTS, students could generate the rule of grammar or structure based 
on the text, the meanings of the vocabulary items based on the contexts, and the way of pronouncing words in the text. 
This leads them to establishing the strategy of deconstructing the texts which drives them to learn the materials 
autonomously. 
In reference to the questionnaire about the development of HOTS in the existing English textbooks, 14 English 
teachers voiced that the existing book articulated LOTS development in the presentation of reading skills as part of 
macro-language skills as shown in the following data. 
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With regard to the data above, the comprehension questions of reading skills are also oriented to the development of 
LOTS as most of questions are dominated by factual questions. For example, Q1 to Q8 only deal with factual questions 
which require understanding and memorizing the text. In other words, those questions do not drive students to analyze 
and evaluate the text. Only one question, namely Q9 is categorized as a HOTS question, which analyzes the reason for 
being interested in fashion. The same evidence is presented below. 
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The above text shows that the writers articulate on developing LOTS as 9 out 10 reading comprehension questions 
are concerned with the application of memorizing and understanding factual information from the provided text. For 
example, the answers for Q1 to Q10 except Q7 could be explicitly answered from the text as those are categorized as 
factual questions. Only Q7 is categorized as a HOTS question because it requires reasoning thinking skills. The same 
case also happens in speaking task as presented below.  
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The above data show that the task above requires students to only apply LOTS as they deal with memorizing and 
comparing the expressions of compliment/care and responses as the focus of the task. This evidence inspires English 
teacher cohorts to propose the articulation of HOTS in developing the English text for students of VHSs. This statement 
is supported by student cohorts who stated that the English textbook for VHS students should highlight on the HOTS 
development rather than LOTS one. Such development should be also applied in the presentation of listening and 
writing lesson. 
Second, with the utilization of questionnaire, both cohorts come to the agreement that the English textbook used for 
students of VHSs should be different from students of SHSs on the grounds that students of VHSs are driven to learn 
English for specific purposes which are closely related to their backgrounds, namely business management. In other 
words, the content of the English textbook should be relevant to the development of macro-language skills (listening, 
speaking, reading, and writing) and micro-language skills (grammar/structure, vocabulary, pronunciation, and the like) 
under the issue of business management. Of the four macro-language skills, 300 out of 320 student cohorts put an 
emphasis on speaking, 10 students articulated reading pratices, 6 students focused on writing, and 4 students dealt with 
listening practices. The following presents the pie chart to show the preferences of students. 
 
 
Figure 1. Students’ preferences on macro-language skills in English textbook 
 
The preference on speaking is also supported by English teachers of VHSs claiming that the English textbooks 
should encompass four macro-language skills above, but the development of speaking skills should be prioritized 
without disregarding the other three macro-language skills (reading, writing, and listening). In terms of the micro-
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language skills, both cohorts agree that the micro-language skills should be integrated into macro-language skills in 
both spoken and written texts. They also state that the micro-language skills should be based on the contexts not in 
isolation. 
Third, in reference to the English textbook used for students of VHSs, it is found that a great number of texts are not 
contextual. This inspires the student and English teacher cohorts to state that the English textbook for VHSs should be 
contextual in the sense that the texts should be related to the social contexts which are derived from the inner, outer, or 
expanding circle English speaking countries in order to easily understand how the language is used according to the real 
contexts. In addition, 305 out of 320 students agree that the English textbooks should consist of authentic texts derived 
from workplaces which are relevant to business and management. The following data show the example of 
decontextualization of the texts that exist in the English textbook used for students of VHSs. 
 
 
 
With regard to the above text, the writers decontextualize the text as the dialog takes participants of Indonesian 
students who are talking about spending weekend in Batu (one of the tourism spots in Malang, Indonesia) and a 
beautiful skirt. It is not common for Rahmi and Shinta to use English as a means of communication practices. To 
contextualize the above text, the writers could give the context of a situation by changing the participants of the dialog, 
for example, Anne (English name) and Shinta (Indonesian name) or by giving a context that Sinta and Rahmi are 
students of VHSs who are now practicing English. 
Fourth, with the use of questionnaire, 305 out 320 students propose to select authentic texts which are derived from 
the workplaces under the issues of business management such as advertisements, business letters, supply and demand, 
and the like which can be taken from internet, newspapers, manuals, and others. This statement is also supported by 10 
out 14 English teachers who claim that the texts used in the English textbook for students of VHSs should be 
dominantly authentic on the grounds that the authenticity of the texts facilitates students to easily understand the 
materials and to easily store them in long term memory. By contrast, 15 out 320 students propose to mix between 
authentic and non-authentic materials in the English textbook for students of VHSs as the combination of both authentic 
and non-authentic materials could enrich their knowledge of the materials. This statement is supported by 4 out of 14 
English teachers as it is difficult to find authentic materials which are relevant to business management. To some extent, 
students tend to find difficulties to make sense of the authentic texts. Therefore, semi-authentic texts could be one of the 
alternatives to minimize the difficulties because of the complexity of the language use in authentic materials.  
 
 
Figure 2. Students’ and teachers’ preferences on authentic and mixed materials in English textbook development  
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In reference to the above findings, it is evident that the English textbook for students of VHSs and SHSs should be 
different as they have different orientation and expectation as previously mentioned. In addition, the way of developing 
English textbooks for students of VHSs should be based on English for specific purposes not general English. The 
development of HOTS as performed in every task should become the main concern on the grounds that it could enhance 
the critical thinking of students of VHSs which serves as the basis of establishing students’ creativity and self-regulated 
learning on the part of students. This facilitates students of VHSs to acquire English as their target language on the 
grounds that they could make use of their long-term memory space to store the information gained through English 
language learning practices. 
In relation to the development of HOTS in English textbook for students of VHSs, the following presents the 
example of tasks for reading presentation which can be used to develop the English textbooks. This sample attempts to 
accommodate needs assessment: learning and target needs as explored above. The first example is designed for students 
of VHSs who take agriculture as their study program. The second example is designed for students of VHSs who 
concentrate on business management. 
Example 1: Study the following text and discuss the following comprehension questions with your partner. 
 
 
 
With regard to the above texts and comprehension questions, students of VHSs are driven to make sense of text with 
the use of their higher order thinking skills which focus on evaluating the above text. This suggests that English 
teachers are encouraged to develop the tasks which drag students to use HOTS instead of LOTS as presented below. 
The following task also deals with HOTS development through reading practices. 
Example 2: Study the following text and discuss the following comprehension questions with your partner. 
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Comprehension Questions 
(1) What points are offered by the writer through the above text? 
(2) Why does the writer offer personal computers as the topic of the text? 
(3) How does the writer convince the readers that personal computers are beneficial? 
(4) What parties could get benefits from personal computers? 
(5) Find the main idea of each paragraph and give reasons for each? 
(6) Analyze the consequences of the development of technology. 
In reference to the comprehension questions, students are challenged to actively seek out the reasons for their 
answers with the application of HOTS by analyzing the text comprehensively. In order words, students are triggered to 
apply their thinking skills beyond memorization and understanding. This assists students to enhance their critical 
thinking skills. 
V.  CONCLUSION 
In reference to the above findings, it is evident that English textbooks should be developed under the issue of HOTS 
enhancement on the grounds that HOTS could facilitate students of VHSs to maximally acquire the target language 
(English). This relies on the theory that the development of HOTS as manifested in the tasks of the English textbooks 
trigger students to establish their creativity and self-regulated learning which are of great importance for acquiring the 
target language. Added to this, the development of HOTS through English textbooks could facilitate students to 
enhance their critical thinking skills which initiate the success for English language attainment.  This clearly implies 
that English language teachers should be concerned about selecting appropriate and challenging English textbooks 
which could establish students’ critical thinking skills which are of  great importance for acquiring the target language.   
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